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Abstract: This study aims to describe the implementation of the Artikel Info
Project Based Learning (PJBL) model in Islamic Religious Received:
Education (IRE) and its role in fostering a generation with Islamic 19 June 2025
character. The research employed a qualitative approach using Revised:
observation, interviews, and documentation techniques. The 23 July 2025

findings reveal that the application of PJBL in IRE enhances Accepted:
students’ active participation, creativity, and collaborative skills in 18 August 2025
completing learning projects oriented toward Islamic values. Published:
Moreover, PJBL proved effective in instilling religiosity, »q September 2025
responsibility, cooperation, and honesty among students. Therefore,

PJBL can serve as a relevant learning strategy to shape a generation

with strong Islamic character in accordance with contemporary

challenges.
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Abstrak: Penelitian ini  bertujuan untuk mendeskripsikan
implementasi model Project Based Learning (PJBL) dalam
pembelajaran Pendidikan Agama Islam (PAI) serta perannya dalam
membangun generasi berkarakter Islami. Metode penelitian yang
digunakan adalah pendekatan kualitatif dengan teknik observasi,
wawancara, dan dokumentasi. Hasil penelitian menunjukkan bahwa
penerapan PJBL dalam PAI mampu meningkatkan keterlibatan aktif
siswa, kreativitas, serta kemampuan kolaboratif dalam
menyelesaikan proyek pembelajaran yang berorientasi pada nilai-
nilai Islam. Selain itu, model PJBL terbukti efektif dalam
menanamkan nilai religius, tanggung jawab, kerja sama, dan
kejujuran pada peserta didik. Dengan demikian, PJBL dapat
menjadi alternatif strategi pembelajaran yang relevan untuk
membentuk generasi berkarakter Islami sesuai tuntutan zaman.
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A. Introduction

Education plays a central role in shaping the personality, behavior, and worldview
of the younger generation. In the context of Islamic education, the ultimate goal is not
only to transfer knowledge but also to cultivate faith, moral values, and character that
reflect Islamic teachings. According to Al-Attas (1991), education in Islam aims to
produce individuals who embody adab, meaning discipline, morality, and spiritual
integrity. This highlights the necessity of teaching models that can effectively
internalize Islamic values into the lives of learners.

In recent years, conventional teaching methods that rely heavily on rote learning
have been criticized for failing to adequately prepare students for the demands of
modern life. Students are often passive recipients of knowledge rather than active
participants in constructing meaning. This problem becomes particularly significant in
Islamic Religious Education (IRE), where the mission is not only cognitive mastery but
also the embodiment of values such as honesty, responsibility, and social care (Hashim,
2014).

Project Based Learning (PJBL) has emerged as an alternative pedagogical model
that emphasizes student-centered learning through meaningful projects. Unlike
traditional methods, PJBL encourages learners to engage in real-life problem solving,
collaboration, and critical thinking while producing concrete outcomes. Thomas (2000)
describes PJBL as a systematic teaching method that engages students in complex tasks
based on challenging questions and problems, culminating in authentic products or
performances.

In the context of Islamic Religious Education, PJBL offers great potential as it
allows students to not only study religious concepts but also apply them in their daily
lives. For example, students might design a project about community service, Islamic
environmental ethics, or campaigns promoting honesty among peers. Such projects
provide opportunities for experiential learning that integrates Islamic principles with

social realities (Rahman, 2017).
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Character education has been widely recognized as a crucial aspect of 21st-
century education. In Islam, character building is inseparable from religious education
because akhlak (morality) is the essence of Islamic teachings. As stated in the Qur’an
(Al-Qalam: 4), the Prophet Muhammad is described as having the highest moral
character, serving as a role model for all believers. Therefore, Islamic education should
strive to cultivate learners who reflect prophetic values in their behavior and
interactions.

The integration of PJBL into IRE aligns with the need to move beyond theoretical
discussions of values toward practical implementation. Research has shown that project-
based approaches improve students’ responsibility, creativity, and communication skills
(Bell, 2010). When applied to IRE, these competencies can be directed toward Islamic
values, such as responsibility before God (zaklif), collaboration within the ummah, and
honesty as a personal and social virtue.

Furthermore, the adoption of PJBL is consistent with contemporary educational
paradigms that emphasize higher-order thinking skills. Bloom’s revised taxonomy
highlights the importance of analysis, evaluation, and creation as essential outcomes of
learning (Anderson & Krathwohl, 2001). PJBL addresses these competencies by
requiring learners to plan, execute, and evaluate projects that connect classroom
knowledge with real-life contexts.

Globalization and rapid technological development have introduced significant
challenges to Muslim youth. Exposure to diverse ideologies, consumerism, and moral
relativism often weakens their Islamic identity. Thus, education must be responsive by
equipping students with strong moral foundations alongside practical skills. PJBL, with
its experiential nature, provides a framework for cultivating resilience, critical
awareness, and value-based decision-making (Larmer, Mergendoller, & Boss, 2015).

Several studies have highlighted the effectiveness of PJBL in enhancing student
engagement and achievement. For instance, Kokotsaki, Menzies, and Wiggins (2016)
found that PJBL promotes deeper learning and student motivation when compared to

traditional approaches. Similarly, Holm (2011) emphasized that PJBL supports
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interdisciplinary learning, making it suitable for contexts where values and knowledge
must be integrated, such as in Islamic education.

In Islamic Religious Education, PJBL can be designed to emphasize both
intellectual and spiritual growth. For example, students may work on a project
documenting the application of Islamic ethics in business, creating social media
campaigns promoting prayer, or developing environmental projects grounded in Islamic
stewardship principles (khalifah). Such projects not only improve academic skills but
also foster Islamic identity and moral responsibility (Hussin, 2018).

Moreover, PJBL enhances collaborative learning, which resonates strongly with
Islamic values of shura (consultation) and ukhuwwah (brotherhood). By working in
groups, students learn to respect diverse perspectives, practice mutual support, and share
responsibility for common goals. These practices reflect the Qur’anic command to “help
one another in righteousness and piety” (Al-Maidah: 2), reinforcing the relevance of
PJBL in promoting Islamic social ethics.

The adoption of PJBL also addresses the issue of disengagement in religious
education classes. Many students perceive PAI lessons as theoretical and less connected
to their daily experiences. PJBL bridges this gap by linking lessons to practical contexts,
making learning more meaningful and motivating (Blumenfeld et al., 1991). This shift
is essential to ensure that Islamic education remains relevant and inspiring for today’s
generation.

From a pedagogical perspective, PIBL equips students with 21st-century skills
such as problem-solving, critical thinking, collaboration, and digital literacy. These
competencies are necessary for Muslim youth to navigate contemporary challenges
while maintaining their Islamic identity (Trilling & Fadel, 2009). Integrating these skills
with Islamic values ensures that students are not only competent professionals but also
ethical individuals.

However, implementing PJBL in Islamic education is not without challenges.
Teachers must design projects carefully to align with learning objectives and values.
They also need adequate training to facilitate student-centered learning, guide inquiry
processes, and assess authentic products. Despite these challenges, the potential benefits
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of PJBL in fostering Islamic character formation outweigh the difficulties, making it a
promising pedagogical innovation (Han, Capraro, & Capraro, 2015).

In conclusion, the implementation of Project Based Learning in Islamic Religious
Education represents a significant step toward achieving the holistic goals of Islamic
pedagogy. By integrating knowledge, skills, and values through meaningful projects,
PJBL has the potential to nurture a generation that is intellectually capable, spiritually
grounded, and morally responsible. This study seeks to explore the strategies,
challenges, and outcomes of implementing PJBL in IRE as an effort to create a

generation with Islamic character.

B. Research Methodology

This study employs a qualitative research approach, which is considered suitable
for exploring the implementation of Project Based Learning (PJBL) in Islamic Religious
Education (IRE). A qualitative design allows the researcher to gain a deep
understanding of teachers’ strategies, students’ experiences, and the contextual factors
that influence the integration of PJBL in the classroom. As Creswell (2014) states,
qualitative research is best suited for investigating processes and meanings that cannot
be easily measured but require holistic and interpretive exploration.

The research design used is a case study, as it provides a detailed examination of
PJBL implementation within a specific educational setting. A case study enables the
researcher to investigate the phenomenon in its real-life context, offering rich insights
into how PJBL functions in Islamic Religious Education. Yin (2018) emphasizes that
case studies are particularly useful when the boundaries between phenomenon and
context are not clearly evident, which aligns with the purpose of this study to examine
how PJBL fosters Islamic character formation in students.

Participants in this study include Islamic Religious Education teachers and junior
high school students. Teachers are selected purposively based on their experience and
willingness to implement PJBL in their classrooms. Meanwhile, students are chosen as
participants to provide diverse perspectives regarding their learning experiences,

challenges, and perceptions of PJBL. This purposive sampling ensures that the study
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captures relevant voices and perspectives that align with the research objectives (Patton,
2015).

Data collection is conducted through observation, interviews, and documentation.
Classroom observations are carried out to investigate how teachers implement PJBL
strategies, manage collaborative activities, and integrate Islamic values into project-
based tasks. Semi-structured interviews with teachers and students provide deeper
insights into their experiences, while documentation, such as lesson plans, project
reports, and school records, is analyzed to strengthen the findings and add contextual
evidence.

The data gathered is analyzed using thematic analysis, which involves coding,
identifying patterns, and categorizing them into themes aligned with the research
objectives. Braun and Clarke (2006) highlight thematic analysis as a rigorous method
for recognizing and interpreting recurring themes within qualitative data. Through this
process, the study seeks to highlight how PJBL contributes to the internalization of
Islamic values and the development of student character.

To ensure the credibility and trustworthiness of the findings, several validation
strategies are employed. Triangulation is applied by combining data from observations,
interviews, and documentation to cross-check results. Member checking is conducted by
presenting the findings to participants for confirmation, ensuring accuracy. Furthermore,
detailed field notes and reflective journals are maintained throughout the research
process to enhance reliability. These strategies ensure that the results truly represent the

reality of PJBL implementation in Islamic Religious Education.

C. Results and Discussion

The findings of this study indicate that the implementation of Project Based
Learning (PJBL) in Islamic Religious Education (IRE) classrooms has significantly
transformed the learning environment. Teachers who applied PJBL were observed to
create more dynamic, interactive, and participatory lessons compared to traditional

lecture-based approaches. Students were no longer passive recipients of religious
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knowledge but became active learners involved in planning, executing, and presenting
projects related to Islamic values.

One of the most notable outcomes was the increased engagement of students in
classroom activities. During project work, students demonstrated enthusiasm in
discussing religious concepts and applying them to real-life contexts. For instance,
when tasked with creating a campaign on honesty, students developed posters, videos,
and role plays that illustrated the importance of honesty in Islam. This activity not only
enhanced their creativity but also deepened their understanding of honesty as an Islamic
value.

Teachers reported that PJBL improved students’ sense of responsibility. Unlike
conventional tasks where students often rely on memorization, project-based tasks
required them to take ownership of their learning. This aligns with the concept of taklif
(responsibility before God) in Islam, where every individual is accountable for their
actions. Students who previously showed little initiative began to demonstrate
commitment to completing projects on time and ensuring the quality of their outputs.

Another important finding was the development of collaboration among students.
Group projects fostered cooperation, mutual respect, and consultation, which reflect the
Islamic principles of shura (consultation) and ukhuwwah (brotherhood). Students
learned to appreciate diverse perspectives within their groups, distribute tasks fairly, and
work collectively toward shared goals. These collaborative experiences mirrored the
Qur’anic command to “help one another in righteousness and piety” (Al-Maidah: 2).

The implementation of PJBL also encouraged the cultivation of honesty and
integrity. Since project work often involved independent exploration, students were less
tempted to engage in plagiarism or rote copying. Instead, they were motivated to
generate authentic ideas and outputs. Teachers observed that the emphasis on originality
promoted honesty as both an academic and moral virtue, which resonates with Islamic
teachings on truthfulness (sidq).

Creativity emerged as another significant benefit of PJBL. Students were
challenged to design innovative solutions and present Islamic concepts in engaging
ways. For example, some groups produced short films illustrating the significance of
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prayer, while others organized community-based projects such as charity drives. These
creative endeavors not only improved learning outcomes but also allowed students to
internalize Islamic values through practical application.

However, the findings also revealed several challenges in implementing PJBL.
Time management was one of the main obstacles faced by teachers and students.
Projects often required longer preparation and execution compared to conventional
lessons. Teachers needed to balance between covering the curriculum and allowing
sufficient time for students to complete their projects. This challenge reflects the
findings of Blumenfeld et al. (1991), who noted that sustaining motivation in project-
based learning requires careful planning and support.

Another challenge was the readiness of teachers. Not all teachers were fully
equipped with the skills needed to facilitate PJBL effectively. Some struggled with
guiding inquiry processes, managing group dynamics, and assessing authentic products.
Professional development and training are therefore essential to enhance teachers’
capacity to implement PJBL in a way that aligns with Islamic education objectives.

Assessment of student learning also posed difficulties. Traditional examinations
may not adequately measure the competencies developed through PJBL, such as
collaboration, creativity, and moral internalization. Teachers needed to design
alternative assessment tools, such as rubrics, reflective journals, and peer evaluations, to
capture the holistic learning outcomes of PJBL. This shift required a rethinking of
evaluation practices in Islamic Religious Education.

Despite these challenges, the overall effectiveness of PJBL in fostering Islamic
character formation was evident. Students not only acquired religious knowledge but
also demonstrated behavioral changes consistent with Islamic values. For instance,
teachers reported increased instances of students showing honesty in everyday
interactions, taking greater responsibility for their actions, and cooperating more
effectively with peers. These changes highlight the success of PJBL in bridging the gap
between theory and practice.

The findings also support the argument that PIBL enhances higher-order thinking
skills. Students were observed analyzing problems, evaluating solutions, and creating
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original products that reflected their understanding of Islamic principles. This aligns
with Anderson and Krathwohl’s (2001) revised Bloom’s taxonomy, which emphasizes
analysis, evaluation, and creation as key learning outcomes. By engaging students in
meaningful projects, PJBL cultivates cognitive as well as moral development.

In terms of broader implications, PJBL prepares students for the challenges of the
21st century by equipping them with critical thinking, problem-solving, and
communication skills. These skills are essential for Muslim youth to navigate a rapidly
changing world while maintaining their Islamic identity. Integrating PJBL into Islamic
Religious Education therefore ensures that students are not only academically
competent but also morally grounded individuals (Trilling & Fadel, 2009).

The study also demonstrates that PJBL strengthens the integration between
religious values and real-life experiences. Projects such as environmental campaigns
grounded in the Islamic concept of stewardship (khalifah) enabled students to see the
relevance of Islam in addressing contemporary issues. This integration reflects
Rahman’s (2017) findings that PJBL helps students connect abstract religious teachings
with practical realities.

Overall, the discussion suggests that PJBL is a highly relevant and effective
pedagogical approach for Islamic Religious Education. While challenges such as
teacher readiness, time constraints, and assessment need to be addressed, the benefits of
PJBL in fostering student engagement, creativity, collaboration, and character formation
outweigh the difficulties. As Hussin (2018) noted, PJBL in Islamic education provides
not only academic benefits but also spiritual enrichment.

In conclusion, the implementation of Project Based Learning in IRE represents a
promising avenue for shaping a generation with strong Islamic character. By engaging
students in meaningful projects, PJBL bridges the gap between religious knowledge and
daily practice, cultivates essential life skills, and nurtures values that reflect Islamic
teachings. With proper support, training, and adaptation, PJBL has the potential to

become a transformative model for Islamic education in the 21st century.
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D. Conclusion

The implementation of Project-Based Learning (PjBL) in Islamic Religious
Education has proven to be an effective pedagogical approach to fostering Islamic
values among students. Through active participation in projects, students were not only
able to grasp theoretical concepts of Islam but also translate these values into practical
actions within their daily lives. This finding highlights that PjBL is not merely a
learning strategy but also a character-building process that strengthens students' moral
and spiritual foundations.

Furthermore, the results demonstrate that PjBL enhances students’ collaboration,
problem-solving, and critical thinking skills in line with Islamic principles such as
ukhuwah (brotherhood), amanah (trustworthiness), and ihsan (excellence in deeds).
This shows that Islamic Religious Education, when integrated with modern learning
models, can effectively address contemporary educational challenges without
compromising its spiritual essence.

In conclusion, PjBL serves as a transformative learning model for Islamic
Religious Education by integrating knowledge, values, and practices into a cohesive
framework. The research emphasizes that this approach not only supports cognitive
development but also nurtures faith-based character, preparing students to become
responsible and ethical individuals who embody Islamic values in both personal and

social contexts.
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